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Notes on the Volume from the Editors

As language teaching strategies, programs, and procedures are
continually experiencing reassessment, new ideas keep surfacing. This
issue of Annals of “Dimitrie Cantemir” Christian University. Linguistics,
Literature and Methodology of Teaching is meant both to disseminate the
Erasmus+ Project VIR_TEACH: A VIRtual Solution for a comprehensive
and coordinated training for foreign language TEACHers in Europe
(Ref. 2018-1-ES01-KA203-050045) and to carry the modern teaching
methods’ review forward to address the contemporary age of digital
communication in the twenty-first century. The expanding complexity of
the means of communication and the openings created by technology put
language skills to new applications. In addition, the challenges of
intercultural communication have opened new perspectives on the
central role that foreign languages have come to play in the advancement
of contemporary societies and thus impact on foreign language learning
and teaching. The Erasmus+ Project VIR_TEACH project is devoted to
the creation of a digital tool to improve the postgraduate certificates on
Masters on Education (Foreign Languages) and provide teachers and
researchers with open-source tools and resources. In bringing together
contributions on the ESP teaching in various fields and Multicultural
Approaches in teaching foreign languages in the current era of
globalized creation, we seek to stress the importance of improving and
adapting teaching methods to nowadays challenges.
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Training for Teachers of Foreign and Second Languages:
Overview and Challenges in the European Space
María SIMARRO VAZQUEZ1, Concetta Maria SIGONA2, Alba
FERNÁNDEZ ALONSOI 3
Abstract. Nowadays, many university graduates in languages and
literature in the European Union have the opportunity to move abroad
to teach their mother tongue or the foreign language studied during their
university years thanks to the financial aids granted by the Ministry of
Culture and Education. A substantial number of these students have
already received specific language training in their home universities
but, unfortunately, this is not the case of many others due to a lack of
coherence and harmonization in postgraduate training programs. From
this perspective, this study aims to analyze the postgraduate training
offers in a selection of countries of the European Union and the training
processes involved in different areas. This work focuses on the training
offer for teaching English, the language that receives the most attention
as a non-native language in the European Union. In the light of the facts,
the need to implement a virtual system that meets the great challenges
presented by language teaching today becomes evident. This system shall
offer replicable methodological and conceptual lines to the teaching of
second languages by trying to respect the cultural particularities of each
language. This final objective is developed within the VIR_TEACH
project: a Virtual Solution for a comprehensive and coordinated training
for Foreign Language Teachers in Europe co-financed by the Erasmus +
program.
Keywords: Teachers’-Training;
Languages; European Space.
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1. Introduction
Nowadays, many university graduates in languages and literature in the
European Union have the opportunity to move abroad to teach their
mother tongue or the foreign language studied during their university
years thanks to the financial aids granted by the Ministry of Culture and
Education. A substantial number of these students have already received
specific language training in their home universities but, unfortunately,
this is not the case of many others due to a lack of coherence and
harmonization in postgraduate training programs. From this perspective,
this study aims to analyze the postgraduate training offers in a selection of
countries of the European Union and the training processes involved in
different areas.
The degree or certificate obtained at the end of the language
training programs allows both active and future teachers to improve their
career prospects. Within the European space, different situations can be
observed according to the language and the country in question. This work
focuses on the training offer for teaching English, the language that
receives the most attention as a non-native language in the European
Union. In the light of the facts, the need to implement a virtual system that
meets the great challenges presented by language teaching today becomes
evident. This system shall offer replicable methodological and conceptual
lines to the teaching of second languages by trying to respect the cultural
particularities of each language. This final objective is developed within
the VIR_TEACH project: a Virtual Solution for a comprehensive and
coordinated training for Foreign Language Teachers in Europe, cofinanced by the Erasmus + program.
2. Background and Current Situation
When the Common European Framework of Reference for Languages:
Teaching, Learning, Assessment (CEFR) was published in 2000, its main
objective was to contribute to the development of a multilingual and
therefore multicultural Europe. Throughout the European space, citizens
could move without any difficulty thanks to the skills acquired in any
institution in charge of teaching a foreign or mother tongue.
As it has previously been stated, English is the language that
receives the most attention as a second or foreign language throughout the
continent. This situation dates back to the 15th century when English
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started to be taught to people of other mother tongues after the expansion
of the British Empire and arising need to communicate on its trade routes
around the world. By the 20th century, English had already become an
autonomous discipline, especially thanks to the growing importance of the
United States in the world economic landscape.
From the beginning, the training of teachers of this language was
considered a foremost priority. Likewise, analyzing the training programs
of these professionals with the aim of improving them is of vital
importance. As observed by de Lima (2001), these analyses generally take
into account aspects such as the teacher's level of mastery of the target
language, as well as the teaching methodology to be implemented in his or
her classes. De Lima (2001) After a detailed study of different English
teacher training programs around the world, De Lima that:
“Considerable attention has been given to the process of
training EFL teachers all over the world. Points such as
teacher background and competence, content of teacher
training, political influences, cultural appropriateness, as well
as processes and methodologies of training programs, have
been broadly discussed” (De Lima, 2001: 151).
In any case, it is important to regard the different contexts in which the
language teaching and learning process take place. Back in 1992, Fahmy
and Bilton reflected on the need to consider diverse factors when
designing training programs for teachers of English as second or foreign
language. These authors noted the different needs related to the teaching
and learning contexts, distinguishing between countries where English
was the native language (teaching of English as a second language) and
countries with another L1 (English as a foreign language). In this paper,
only EFL teacher training programs in the European context will be
analyzed.
In 2003, the European Union commissioned 32 member states to
set up the situation of foreign language teacher training focusing on preservice and in-service training. The text is divided into four main blocks
that reflect the criteria used to carry out this analysis.
(1) “Contexts for Addressing Language Teacher Training”
(policy, theoretical, language teaching and learning, and social
and professional contexts);
(2) “Current Provision in Language Teacher Training”
(languages taught and pre-service and in-service training);
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(3) “Case Studies of Good Practice” (e.g., bilingual education,
primary intercultural teacher training, online consultancy,
action research, primary languages initiative, Teaching and
Learning Languages Enhanced by New Technologies, teaching
practice portfolios, and reflexivity in training); and
(4) “Furthering Good Practice” (analysis of training needs,
recommendations for action, professional profile of the
European language teacher, and portrait of the European
Language Teacher). (Grenfell et al, 2013)
A few years later, the Finnish Institute for Educational Research
conducted a research study commissioned by the European Union with
the aim of determining and outlining a teacher training curriculum shared
by all the countries of the Union (Manso and Valle, 2013). This research
enabled to configure the profile of competencies of European teachers,
which were classified into eight areas: subject matter competencies,
pedagogical competencies, integration of theory and practice, cooperation
and collaboration, quality assurance, mobility, leadership, and continuous
and lifelong learning (Manso and Valle, 2013).
Based on these proposals and in order to ensure the quality of the
instruction of foreign language teachers, we believe it is necessary to
consider different aspects in the analysis of existing programs in European
Union countries where English is taught and learned as a foreign
language:
- Linguistic content. A very important part of the instruction for this
type of teaching is related to the contents in linguistic levels, such as
grammar, vocabulary, phonetics, and pragmatics. Teachers shall have
enough competence in this respect in order to properly teach these
contents to their future students.
- Methodology. Each professional in the sector needs to manage
different methodologies to try to bring the contents to the students. The
more proposals the future teacher knows, the better he or she will be able
to choose the one that best suits a specific context. In any case, the most
recognized methodology today is the action-oriented one, as proposed by
the CEFR.
- Teaching strategies. Mastering strategies to organize, control and
energize the classroom is also a paramount tool of vital importance in
order to maximize the opportunities for students in the microcosm to
acquire the new language created in the classroom.
- Interculturality. The Common European Framework of
Reference for Languages: Learning, Teaching, Assessment. Companion
volume with new descriptors (2017) –which revises the original version
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of the document– insists on the importance of focusing on cultural and
intercultural content and competences. This aspect should be understood
in the light of the Council of Europe's main objective of creating a
multicultural space in which all citizens can move around without
disturbing cultural clashes.
- Others. There are many other aspects included in different
programs than the categories listed above. These may be related to
different specific purposes (academic, professional language...), different
text typologies (literature, cinema, advertising...) used as pretexts for
learning or teaching the target language, different social segments
(children, adolescents, migrants...).
3. Methodology
In this article, we have carried out a comparative study of the educational
programs for training teachers of English in secondary education in nine
countries of the European Union where English is not the official language
but is the most studied foreign language. These countries are Portugal,
Finland, Germany, Poland, Romania, Italy, Norway, Bulgaria, and
Estonia. The criteria taken into account for the choice of some of the
member countries has been on the one hand, the location and, on the other
hand the mother tongues of different origins. It shall not be forgotten that
the above are countries with diverse but comparable educational
traditions. The range of foreign language teacher training available to both
prospective and active teachers has been analyzed. We have highlighted
some variables in the development of such training through the analysis
of the web pages of each of the educational programs offered. With regard
to teacher training, the following variables have been considered in order
to obtain the data:
- The type of institution offering the training
- The main contents
- The length
- The sequencing of the same relating to both pre-service and inservice teachers
- The role of the academic tutor
- The role of the institute's mentor
- The diploma obtained
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4. Analysis of the Obtained Results

Degree obtained

Role of school
mentor

Role of academic
tutor

In-service
sequencing

One
acade
mic
year

- First
semester:
theory
subjects.
- Second
semester:
theory
subjects +
Practicum.

Theory
subjects
and
practicum.

- Adapting
the
traineeship
plan to each
of the
centers and
subjects in
coordinatio
n with the
school tutor
and the
student.
- Holding
regular
meetings
with
students.
Maintainin
g regular
contact with
the center’s
tutor.
- Evaluating
the student.

Academic
guidance
with regard
to the
practicum.

Master’s
degree in
Secondary
School

Specific
subjects + a
project on
the specific
discipline.

Two
acade
mic
years.

First
semester:
theory and
practice

Practicum
at
Secondary
Education
Centers.

Connection
between the
practicum
center and
the student.
Supervision
of the
process.

Supervision
and
guidance of
student
teachers.

Master’s
Degree in
Secondary
School.

Length

Three
modules,
generic,
specific and
practical
consisting
of 60 ECTS
credits
(1500
hours) + A
final
master’s
degree
project
(TFM) +
practicum
at a
Secondary
Education
Centre.

Main
contents

Pre-service
sequencing

University

Type of
institution
providing
training
University

FINLAND

SPAIN

Country

The following chart gathers and explains the different variables that have
been taken into account by country. These variables will be later
highlighted later.
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Theoretical
part - skills
of English

After the
training,
18-24
months.

Problemsolving and
promoting
sustainable
learning.

Not
available.

Master of
Education
Degree,
together
with the
Internation
al Diploma
Supplemen
t in English.

Psychology,
pedagogy,
didactics
and
detailed
methodolo
gies.

One
acade
mic
year.

Theory +
practice
(330h +
90h)
2 or 3
semesters.

Compulsor
y
practicum
in each
semester
(90 hours).

Not
specified

Not
available.

Diploma
and Foreign
Language
Diploma.

University

General an
d specific
study on
Education
subject(s);
and
professiona
l study.

Five
acade
mic
years.

Specific
subjects +
practicum

A
minimum
of 50 days
at the
center.

Providing
feedback.

Supervise
the 12month
compulsory
induction
program.

Master’s
Degree.

General
philological
, Bulgarian
studies,
foreign
languages
studies and
psychologic
al,
educational
and
methodolo
gical
studies +
practicum.

One
year
after
college
courses
(3
years)
and
Univer
sity
courses
(⅘
years)

Depending
on the
university
and the
type of
degree or
course.

295 hours:
45h visits
of teaching
hours; 90h
current
teaching
practice
and 160h
or teaching
practicum
at the end
of the final
year.

Guidance

Guidance

University
Degree.

University, Teacher
Training Colleges,
Higher Education
Institutions.

University

Three
+ one
years.

University, High Education
Institutions, Pedagogical
Colleges.

GERMANY
POLAND
ESTONIA
BULGARIA

Pedagogy,
psychology,
philosophy
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University and
AFAM
University and
regional colleges
University

ITALY
NORWAY
ROMANIA

Pedagogy,
anthropolo
gy,
psychology,
didactics
and
technologic
al
methodolo
gy

Betwee
n 24
credits
and
two
years.

Method
based on
theory.

During the
24 CFU
course
there is no
practice to
follow.

- Guidance,
help and
students
assessment.

Not
available

Certificate
of 24 CFU

Different
competenc
es related to
teaching
Education

Depen
ding on
the
course
the
duratio
n may
change

It follows
three steps;
it
correspond
s to 60
ECTS.

It is
compulsor
y. Students
have two
months of
guided
practice

The
academic
tutor visits
the school
in order to
carry out an
evaluation
of the
practices of
the student.

- Support
and
feedback to
students.
- Facilitate
students’
knowledge.

Bachelor’s
Degree +
Teaching
Certificate

Different
subjects
related to
teaching
Education

Two
years

108 ETCS

12 ETCS

To guide,
support and
provide
materials to
students

- Promote
innovation
and a good
environme
nt in the
classroom.
- Feedback
and
assessment
of student’s
contributio
ns in the
classroom.

Master’s
Degree.

Source: own preparation based on the data obtained.
As it can be observed be seen in the table, some variables are similar but it
is worth highlighting some information that we consider important when
comparing one system with another.
In the first place, in all of the countries analyzed, the university is
the institution that offers the training. In some countries, apart from the
university, some other centers also offer this training.
Secondly, with regard to the contents offered within the program,
in Spain, the master’s degree is structured in three modules, generic,
specific and practical, and consists of 60 ECTS (1500 hours). A final
master’s degree project (TFM) will also have to be submitted. In
Portugal, courses are specially oriented towards the specific fields of
study and completed by adequate pedagogical training. In Finland, the
Secondary Education Teacher Training Program (or specialist teachers)
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includes a first specialization with at least 120 ECTS together with a thesis
on a specific academic discipline. In addition to this, one or several second
specialties with a total of 60 ECTS each shall be completed. Specialist
teachers are taught about methodological research and research in their
areas as part of their curricula. Likewise, students are encouraged to
become familiar with pedagogical research (60 ECTS). The main elements
of teacher education curriculum for secondary school teachers consist of
studies in:
- Academic disciplines. These can be whatever disciplines are
taught in schools or educational institutions or in education sciences
Academic studies can be a major or minors depending on the qualification
being sought.
- Research studies. They consist of methodological studies, a BA
thesis and a MA thesis.
- Pedagogical studies, (min. 60 ECTS) compulsory for all teachers.
They also include teaching, practice and orientation to research in
education.
- Communication, language and ICT studies are also obligatory.
- Preparation of a personal study plan to guide students to develop
their own effective programs and career plans, and to tutor them in
achieving their goals.
- Optional studies may cover a variety of different courses through
which students seek to profile their studies and qualifications.
- Supervised teaching practicum (12 to 25 ECTS). Choosing between
different options for developing expertise that can relate to the master’s
thesis, mainly in municipal field centers.
According to the information found, in Germany, the teacher
training considerably focuses on pedagogy, psychology and philosophy. In
Poland, these studies aim to equip graduates and future teachers with the
basic knowledge of psychology, pedagogy, didactics and detailed
methodologies necessary for teaching the subject in the second, third and
fourth educational stage, as well as news about the countries in the area of
the English language and pedagogical grammar. As it can be inferred, they
make meaningful emphasis in pedagogy. In Estonia, they focus on
general education studies; studies related to specific subject(s); and
professional studies (education science, psychology, didactics, and
practical training). With regard to Bulgaria, in the case of
undergraduates with Bulgarian and foreign language major: general
philological, Bulgarian studies, foreign languages studies and
psychological, educational and methodological studies. Those
undergraduates with a major in two foreign languages: general
philological, teaching of two foreign languages and psychological,
159

educational and methodological studies. All this goes together with the
teaching practicum.
In Italy, before 2019, students who had a university degree in any
field could sit the public exam established by the Ministry in order to teach
in secondary schools. After passing the exam, they had to attend a course
of three years called FIT that enabled them to teach. However, this year
(2019) a new law (“Legge di bilancio 2019”) was approved. This law allows
students to sit the public exam (“Concorso di Cattedra”) with a master in
any field (“Laurea magistrale”) and 24 credits (a course called 24 CFU) in
psychological, pedagogical and sociological subjects, and technological
and didactic methodology. This means that the institution that provides
the degree of “Laurea magistrale” and the 24 credits is the University.
However, not all universities offer the 24 credits, so there is an
organization that is called AFAM that provides a certification of these
credits, too. Considering that with any master enables to sit the public
exam, we focus on the other requirement that is the 24 credits. The course
that students need to take to get these credits students include contents of
pedagogy, anthropology and psychology and didactic and technological
methodology.
In Norway, the main contents of the teaching training course are
competence in English language didactics, competence in practical and
theoretical pedagogy, competence in planning the teaching processes and
facilitation of learning, competence in theories of communication, culture
and gender, and professional ethics.
In Romania, the main contents are didactics of the specific
studies, problems E-A and evaluation, investigation projects,
communication with other members of the educative system,
interdisciplinary contents (ethic and social impact activities), and final
dissertation.
With regard to the length of the programs, this is between one and
three years and in some cases, it is part of the higher-grade education
cycle. In all of them, the subdivision into semesters is included.
Concerning the sequencing of the programs offered for future
teachers and in-service teachers, we can emphasize that in general the
practicum is developed in the second part but varying in length and form.
Another interesting variable is the one focusing on the role of the
academic tutor. In some cases, the information is not available, but in
others, as in the case of Finland, it is detailed that University professors,
professors and university-owned excellence or university professors and
teachers –according to the phase of the internship– are those who have
the role of supervisors. Their role is to establish a connection between the
center of practices and the student and control the process. In the case of
160

Germany, the tutor supports the future teacher to be trained in the
planification and structure of programme. The tutor helps the future
teacher to confront complex educational situations and to promote
sustainable learning. At the end, the tutor is in charge of evaluating the
whole process. In Norway, the academic tutor visits the school in order
to carry out an evaluation of the practicum of the student. On the other
hand, in Romania, the academic tutor provides material and human
resources to ensure the proper functioning of the practicum plan.
Therefore, he or she encourages the educative investigation by facilitating
the access to publications, projects or conferences,, helps students to
choose the curriculum which best fits their learning needs, suggests
individualized training options to each student depending on their
background and aspirations. He or she also maintains a collaborative
relationship with associated centers and manages activities of
investigation changes the school institution if the services given don’t meet
quality requirements.
In the same way we can, in some cases, find detailed information
about the role of the school mentor while in other cases no information is
found.
In all programs, a certificate or degree is obtained. The case of Italy
is interesting where the Ministerial Decree n. 249 of September 10, 2010
established a new path for the initial training of teachers. In order to
obtain the teaching qualification, the decree foresees the activation in the
academic institutions of a specific university course, the TFA (1500 hours,
60 credits). At the end of the course, the teaching qualification exam is
taken. TFA courses are limited in number (with entrance test) and each
year the places available for each class of competence are established at
regional level. They involve three tests: a preliminary test prepared at the
national level with closed questions (Ministerial Decree No. 312/2014 and
Ministerial Decree No. 487/2014); a written test and an oral test from
academic institutions (DM No. 312/2014).
5. Final Considerations
As defined by the European Language Teacher Training, it can be
concluded that in some cases the contents lack homogeneity. The duration
of the programs varies from one year in several countries to five years in
the case of Estonia. Not all training programs are delivered by the same
type of institution. In all the states, it is the universities that take on them,
but in countries like Poland, Italy, Bulgaria and Norway other types of
centers also offer them. Not all training includes methodology training.
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With respect to intercultural contents, not all of them include intercultural
contents. Nor is there any guide to do it at a European level.
As far as digital competences are concerned, we can highlight the
lack of consistency between teacher digital platforms in Europe. For this
same reason, we deem necessary to create a unified model, digital space to
share good practices and need of standardising criteria for internship. The
European project VIR_TEACH: a Virtual Solution for a comprehensive
and coordinated training for Foreign Language Teachers in Europe was
born with the aim of filling these gaps.
6. Acknowledgement
The present paper is part of the Erasmus+ Project VIR_TEACH: A
VIRtual Solution for a comprehensive and coordinated training for
foreign language TEACHers in Europe (Ref. 2018-1-ES01-KA203050045).
The European Commission’s support for the production of this
publication does not constitute an endorsement of the contents, which
reflect the views only of the authors, and the Commission cannot be held
responsible for any use which may be made of the information contained
therein.
7. References
Admin. (n.d.). Licenciatura em Educação e Formação. Accessed from
http://www.ie.ulisboa.pt/ensino/licenciatura-educacao-formacao
Altmisdort, G. 2016. An Analysis of Language Teacher Education
Programs: A Comparative Study of Turkey and Other European
Countries.
[online]
Files.eric.ed.gov.
Available
at:
https://files.eric.ed.gov/fulltext/EJ1106648.pdf [Accessed 2 Dec.
2019].
Botezat, Onorina, Mihăilă, Ramona and María Amor Barros-Del Río.
2019. “Education Management: Good Practice and Modern
Technologies in Teaching Foreign Languages.” To be published in
Creativity and Innovation from the Sustainable Development
Education Perspective Proceedings.
Council of Europe. 2000. Common European Framework of Reference
for Languages: Learning, Teaching, Assessment.

162

Council of Europe. 2017. Common European Framework of Reference for
Languages: Learning, Teaching, Assessment. Companion volume
with new descriptors
De Lima, D. G. 2001. English-as-a-foreign-language teacher-training
programs: An overview. In Linguagem & Ensino, Vol. 4, No. 2, pp.
143-153.
Fahmy, J. J. y Bilton, L. 1992. “Planning a TEFL Education Program:
Policies, Perspectives and Promise”. En E. Sadtono, (ed) Language
Teacher Education in a Fast-Changing World. Anthology Series
29, pp. 100-124.
Grenfell, M,, Kelly, M., and Jones, D. 2003. The European Language
Teacher: Recent Trends and Future Developments in Teacher
Education. New York: Peter Lang.
Manso, J y Valle, J.M. 2013. “La formación inicial del profesorado de
secundaria en la Unión Europea”, Revista Española de Educación
Comparada, 22, pp. 165-184.
Ministerul Eduactiei Nationale. 2019. Studii universitare de masterat.
Obtenido
de
Studii
universitare
de
masterat:
https://www.edu.ro/studii-masterat
Molstad, C. E. 2008. Teacher education in Norway and Finland compared,
Institude for Educational Research, Universitetet Oslo.
Moon, Bob et al. Institutional Approaches To Teacher Education Within
Higher Education In Europe: Current Models And New
Developments.
UNESCO,
2003,
pp.
85-91,
http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.129.20
75&rep=rep1&type=pdf#page=82. [Accessed 29 Oct 2019]
www.miur.gov.it
“Single Structure Education (Integrated Primary And Lower Secondary
Education) - Eurydice - European Commission.” Eurydice European
Commission,
2019,
https://eacea.ec.europa.eu/national-policies/eurydice/finland/
single-structure-education-integrated-primary-and-lowersecondary-education_en
Universidad de Burgos. Máster Universitario en Profesor de Educación
Secundaria Obligatoria y Bachillerato, Formación Profesional y
Enseñanza de Idiomas (Plan 2018) | Universidad de Burgos.
[online] Available at: https://www.ubu.es/acceso-admision-ymatricula/matricula/matricula-de-master/planes-de-estudio-demaster/ciencias-sociales-y-juridicas/master-universitario-enprofesor-de-educacion-secundaria [Accessed 2 Dec. 2019].

163

Contributors
Cristina Athu is Associate Professor Ph.D. at Dimitrie Cantemir Christian
University, the Faculty of Foreign Languages and graduated The
University of Bucharest, the Faculty of Foreign Languages, English-Latin,
in 1986. In 2008, she was awarded the Ph.D. title in Philology by the
University of Bucharest for the thesis “The Influence of English Language
on the Present-Day Romanian (regarding the economic and business
language)”. Besides the didactical activity, she has been involved in
scientific research projects making specialty stuff drafting in various
national and international reviews she has been writing books and courses
in the specialty field, scientific papers for national and international
conferences and also translated articles for the Faculty or University.
Paula Alice Băloiu received a bachelor’s degree in foreign languages
(English - French) from the Faculty of Foreign Languages and Literatures,
Dimitrie Cantemir Christian University, Bucharest and a master’s degree
in Anglo-American Studies from from the same university. . She is the
author of articles focused on educational patterns, literature fields, and
artistic communities.
Dr. María Amor Barros del Río lectures English at Universidad de
Burgos, Spain. Her fields of interest are English language teaching,
contemporary Irish literature, and gender studies. She has published in
international journals, authored several books and contributed to
collective volumes. She has presented her research at international
conferences and participated in European and national R&D projects.
Olena Bieliaieva, Ph.D., is the Head of the Department of Foreign
Languages with Latin and Medical Terminology at UkrainianMedical
Stomatological Academy, Poltava. Areas of expertise: medical
terminology, methods of teaching Latin and foreign languages for
professional purposes, linguocultural studies. She is the author and coauthor of more than 200 research papers on linguistics, terminology,
testology, pedagogy, and linguodidactics, co-author of more than 10
textbooks for medical undergraduates, Ph.D. students and staff.
164

Onorina Botezat (BA in Philology and Law, MA in Law, Ph.D. in Theory
of Literature) is Associate Professor, Director of the Center for Linguistic
and Intercultural Research, Dimitrie Cantemir Christian University,
Bucharest and Editor-in-Chief of the Annals of “Dimitrie Cantemir”
Christian University. Linguistics, Literature and Methodology of
Teaching. Her main fields of interest and research are Legal Terminology
and Imagological Studies. Author of Dictionary of legal terms,
Romanian-English and English-Romanian (2011), The image of the
foreigner in the national literature (2016) and co-author of ESP and FSP
courses, she has conducted and participated as a team member in seven
European Projects.
Amanda Maraschin Bruscato is a Ph.D. student in Language Sciences at
the University of Algarve, Specialist in Psychopedagogy at the Dom Bosco
University Center (2019), BA in Portuguese and Spanish Letters at the
Federal University of Rio Grande do Sul (2018) and in Pedagogy at the
Lutheran University of Brazil (2019). She has been a teacher of English
and a scientific initiation scholar and academic monitor at the Federal
University of Rio Grande do Sul. She studied English at Kings College
Bournemouth in 2013 and Spanish at Universidad de Salamanca in 2017.
She also attended the Transformation Education course at Queen’s
University Belfast in July 2018 with a scholarship from Santander.
Assoc Prof Yolanda-Mirela Catelly, Ph.D., joined the Department of
Communication in Modern Languages of the POLITEHNICA University
of Bucharest – Faculty of Engineering in Foreign Languages in 1990 and
she is currently its director. She (co-)authored over 175 papers published
in various journals and proceedings of international conferences, as well
as seven (course) books. She has been the chief editor for the LCC series of
12 FILS - DCLM conference proceedings. Her areas of scientific research
interest include didactics, language learning and using strategies,
assessment, e-learning.
Ana-Maria Chisega-Negrilă obtained her Ph.D. in 2000 from the
University of Bucharest and she has been teaching at Carol I National
Defence University ever since. She is now a senior lecturer at the Foreign
Languages Department, and she is teaching both academic and English for
Specific Purposes. She has published articles related to methodology and
course design and textbooks used at the specialized English courses. Since
2005, she has participated in several projects, which focused on
developing on-line courses for the military. She developed and

165

implemented various English Courses that address the military and
civilian personnel within the Romanian Armed Forces.
Han Choong-Hee Ph.D. at the University of Bucharest, Faculty of
Foreign Languages and Literature. Graduated Kook-Min University in
Seoul, Korea, at the Faculty of English Language and Literature in 1991. In
1997, he was awarded the Ph. D. degree at the University of Bucharest for
the thesis “The Passivization and Subjectivation Form in Romanian and
Korean” – in the theory of transformational concept and its rule. He has
been the the first person (after the Romanian Revolution of 1989) who
opened the Korean language course officially and taught it in Bucharest
University in 1996. He worked as a Korean-Romanian, Romanian-Korean
translator for the official delegations of Korea and Romania from 1995.
(Ex. Translated the documents of the visiting delegation of Prime Minister
of Republic of Korea in Romania 1996, the visiting delegation of The
President of the National Assembly of Korea in 2009 and in 2018 etc.)
From 2013 – 2016 and in 2017, he taught Korean language at the
University of Bucharest and Romanian-American University, Bucharest.
Ana Cunha is an Assistant Professor at Lusófona University, where she
has been appointed as an Expert in Modern Languages and Literatures.
She coordinates the Translation and Languages Department and is a
researcher at the Interdisciplinary Research Centre forEducation and
Development (CeiED). She is currently the PI in two Erasmus +projects,
IC-ENGLISH - innovative platform for adult language education (2018-1PL01-KA204-050784) and Montessori Method in Teaching 2nd Language
to Adults (2019-1-TR01-KA204-074258).
Alba Fernández Alonsoi is English to Spanish Sworn Translator and
Interpreter and holds a part-time position as Assistant Teacher in the
English Philology Department of the University of Burgos. She is currently
completing her Ph.D. and her research interests include pedagogical
translation, teaching English as a foreign language, and African American
literature of the Harlem Reinassance.
Yuliia Lysanets, Ph.D., is Associate Professor of the Department of
Foreign Languages with Latin and Medical Terminology at Ukrainian
Medical Stomatological Academy, Poltava. Her areas of expertise: medical
terminology, modern methods of literary analysis, narratology and
receptive aesthetics. She is the author and co-author of more than 80
research papers on linguistics and world literature and co-author of 4
textbooks in English for medical undergraduates, Ph.D. students, and
staff.
166

Mihaela Mateescu is Associate Professor Ph.D. at Dimitrie Cantemir
Christian University, the Faculty of Foreign Languages and Literatures.
She graduated from Spiru Haret University in Bucharest, the Faculty of
Foreign Languages, English-Spanish, in 2000. In 2013, she was awarded
the title Ph.D. in Philology by the Romanian Academy, “Iorgu Iordan and
C. A. Rosseti” Institute of Linguistics-Bucharest for the thesis “Anglicisms
in American Spanish, special view on the media.” She has published many
articles on these topics in various national and international reviews, and
readers in the field of Special Linguistics.
Beatriz Mediavilla Martínez is a postgraduate student in the Master of
Arts for Teaching English at the Universidad de Burgos, Spain. She is the
recipient of a Collaboration Fellowship from the Universidad de Burgos
within the frame of the Erasmus+ VIRTEACH project. She holds a degree
in Teacher for Primary Education Teacher.
Ramona Mihăilă is Vice Rector for International Relations and professor
Ph.D. at Faculty of Foreign Languages and Literatures, Dimitrie Cantemir
Christian University. She is the author of books concerning women’s
writing: Representations of Women’s Roles in Romanian Women’s
Writing, Identity Construction of Female Characters in 19th Century
Prose, editor of many volumes focusing on gender studies Gendered
Divisions of Spaces, Gender Construction of Society, Transnational
Identities of Women Writers in the Austro-Hungarian Empire, co-editor
for Gender Studies in the Age of Globalization, volumes 1-10, Gender
Studies: Woman Inside and Outside the Box. She has been visiting
professor at Arizona State University and a research fellow for
international institutions and universities. She has been coordinator of the
European projects and she serves as the executive publishing editor of
Journal of Research in Gender Studies, Addleton Academic Publishers,
New York.
Halyna Morokhovets, Ph.D., is the Head of Postgraduate Training
Program at the Research Department, Ukrainian Medical Stomatological
Academy, Poltava. Areas of expertise: theory and methods of professional
education, development of information and communication competencies
in future doctors. She is the author and co-author of more than 40 research
papers on modern methods of teaching humanities at medicaluniversities
and co-author of a textbook on Bioinformatics for Ph.D. students.
Nicoleta Victoria Nuțu is a teacher of Italian at Middle School No 200 in
Bucharest. She is specialized in English and Italian language and literature
at the Faculty of Foreign Languages and Literatures of Dimitrie Cantemir
167

Christian University of Bucharest. Currently she attends the Master
Course in Anglo-American Intercultural Studies at the Faculty of Foreign
Languages and Literatures of Dimitrie Cantemir Christian University,
working on the dissertation thesis The Communication before and after
Babel. She is the author of the articles Ambiguity, Symbols and Symmetry
in William Blake’s Songs of Innocence and Experience – The Lamb and
The Tyger and From Boccaccio to Chaucer – themes, influences and
narrative shapes (Literary and Linguistics Studies in Global Journal,
ProUniversitaria Publishing House, 2019).
Concetta Maria Sigona is a lecturer in the English Philology Department
at the University of Burgos. She holds an MA in English. She completed
her Ph.D. in 2008 and her main research focuses on English (EFL)
language teaching and learning. Other areas of interest are Italian –
Canadian literature in English and transcultural studies. She has
published in international journals and contributed to collective volumes.
She has presented her research at international conferences. She is a
member of EDINTEC and LILADI at the University of Burgos.
Răzvan Staicu was a teaching assistant at Dimitrie Cantemir Christian
University of Bucharest and University of Bucharest. He taught courses of
Italian literature, translation theory, in Italian and Romanian. Currently,
he teaches Italian at Ion Neculce College in Bucharest. He graduated from
the Faculty of Letters of the University of Bucharest, specialized in Italian
and Romanian language and literature (1993). He has the title of Master
of the University of Bucharest (2006), Studies of Italian Culture and
European Interculturality, with the dissertation title: The Status of the
Artist in Renaissance. He published the work Visible Lightness of the
Writing. Italian Postmodernism, from Italo Calvino’s Lectures to
Alessandro Baricco’s Writing. Currently, he is a PhD candidate of the
Faculty of Letters, University of Bucharest, working on the thesis Italy as
Reflected in the Romanian Literary Memoirs in the 19th Century.
María Simarro Vazquez is a lecturer of Spanish at the University of
Burgos. She holds a Ph.D. (2014), an MA in Arts of Spanish (2001), a
degree in Linguistics (2000) and a degree in Humanities (1998). Her fields
of interest are Spanish language teaching, mainly in assessment, and
studies on verbal humor. Therefore, she has published in different
journals and contributed to collective volumes.

168

